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1. Introduction
	 This	paper	follows	on	Mosher	(2019),	which	explores	the	teaching	of	pronunciation	in	university	
reading	classes.	In	this	paper,	it	was	argued	that	due	to	the	time	constraints	of	once	a	week	90-minute	
classes	and	the	lack	of	a	class	devoted	to	the	teaching	of	pronunciation,	it	was	best	to	focus	on	fostering	
intelligible	pronunciation	rather	than	the	achievement	of	“perfect”	or	native	speaker	like	pronunciation.	
For	this	purpose,	it	was	concluded	that	the	teaching	of	pronunciation	in	the	broad	sense	(i.e.,	inclusive	of	
prosody)	should	focus	on	the	teaching	and	practice	of	good	voice	inflection	(Harrington	&	LeBeau,	1996)	
and	of	English	vowels	sounds	which	are	the	loci	of	word	and	sentence	stress	in	order	to	help	students	
avoid	the	transfer	of	L1	suprasegmental	patterns	of	stress,	length,	tone	and	intonation	(Katayama,	2010).
	 Following	Nagasawa	(1994),	 it	was	argued	that	read	aloud	practice	was	not	only	essential,	but	
also	a	relatively	easy	starting	point	for	the	learning	and	practicing	of	both	segmental	and	suprasegmental	
English	pronunciation.	Nagasawa	further	states	using	before	and	after	audio	recordings	of	students’	read-
alouds	is	an	excellent	way	to	assess	students’	progress	and	to	motivate	them	to	work	harder	to	improve	
their	pronunciation	skills.
	 The	main	focus	of	this	paper	is	to	describe	a	procedure	for	recording	students’	oral	readings	on	
their	smartphones.	First,	the	author	will	explain	various	warm-up	or	preparation	instructional	activities	
that	are	employed	before	the	students	record	their	oral	readings.	Second,	a	procedure	for	recording	oral	
readings	will	be	described.	Next,	the	author	will	discuss	instructional	follow-up	activities	before	offering	
conclusions.
2. Oral Reading Warm-up Activities
	 When	considering	how	to	teach	pronunciation,	Celce-Mucia,	Brinton	&	Goodwin’s	(2010)	list	of	
ten	approaches/techniques	traditionally	applied	in	the	CLT	(communicative	language	teaching)	classroom	
is	a	good	start.	They	are	in	brief:	(1)	listen	and	imitate:	(2)	phonetic	training;	(3)	minimal-pair	drills;	(4)	
contextualized	minimal	pairs;	(5)	visual	aids;	(6)	tongue	twisters;	(7)	developmental	approximation	drills;	
(8)	practicing	vowel	and	stress	shifts	related	to	affixation;	(9)	reading	aloud	and	recitation;	and,	(10)	audio	
or	video	recording	of	learners’	production.	To	this	point	in	time,	the	author	has	employed	all	but	types	(3),	
(4),	(7)	and	(8).
	 The	textbook	used	for	English	Communication	I	and	II	is	Essential Reading	(Tennant,	A.,	Miles,	
S.	&	Gough,	C.,	2015).	In	class,	students	regularly	do	some	listen	and	repeat	or	shadowing	practice	with	
the	reading	passages	 in	their	textbook.	Before	they	are	asked	to	record	themselves,	 they	review	the	
pronunciation	of	English	vowels	using	the	v-shaped	vowel	chart	(Sells	&	Cosgrave,	1975;	Mosher,	2019;	
See	Appendix	1)	with	emphasis	being	placed	on	understanding	the	position	and	movement	of	the	basic	
articulators	(i.e.,	the	tongue,	lower	and	upper	jaws	and	lips),	the	difference	between	long	(or	tense)	and	
short	(or	lax)	vowel	sounds	as	well	as	well	as	the	movement	or	lack	thereof	of	the	articulators	when	being	
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stressed.	This	training	employs	techniques	(1),	(2)	and	(5).	Additional	figures	of	the	location	of	the	tongue	
for	each	of	the	eleven	North	American	English	(NAE)	vowels	and	/r/,	the	shape	of	the	lips	and	tongue	
movement	for	the	pronunciation	of	the	three	NAE	dipthongs	are	provided	for	reference	and	visual	support	
(See	Appendix	2).
	 Students	also	review	and	practice	the	basics	of	voice inflection.	They	are	reminded	that	voice	
inflection	means	to	change	your	voice	and	that	using	good	voice	inflection	will	make	their	English	much	
easier	to	understand.	It	 is	stressed	that	for	intelligibility,	good	voice	inflection	is	more	important	and	
realistic	than	perfect	pronunciation.	Students	are	reminded	that,	in	English,	we	change	our	voice	in	three	
basic	ways:
(1)	Stress	important	words.	?????????????
(2)	Stretch	the	stressed	words.	????????????
(3)	Pause	before	or	after	key	words	and	phrases,	and	at	the	end	of	sentences.	Be	sure	to	pause	at	comas	
(	,	)	,	hyphens	(	-	)	and	periods	(	.	)	????????????????????????
Students	review	and	practice	the	following	examples	adapted	from	(Harrington	&	LeBeau,	1996)	with	
some	exaggeration	of	the	stretching	of	the	vowel	sounds	following	Nagasawa’s	(1994)	“three	times”	rule.	
It	is	also	vital	to	remind	students	that	stressed	syllables/vowels	are	generally	pronounced	(a)	louder,	(b)	
longer,	and	(c)	with	higher	pitch.	Furthermore,	the	locus	of	English	stress	is	on	the	vowel	and	the	pitch	is	
not	static,	but	generally	has	a	raising	and	falling	pitch.	In	the	case	of	long	(tense	vowels)	this	results	in	
results	in	vowel	shifting	(Celce-Murcia	et	al.,	2010),	that	is,	the	movement	of	the	articulators,	which	does	
not	occur	in	the	pronunciation	of	Japanese.	Thus,	it	is	difficult	for	Japanese	speakers	to	do	all	three	with	
suprasegmental	phonemes,	such	as	when	reading	an	extended	text	aloud.	The	author	has	found	that	
students	particularly	need	help	in	using	appropriate	raising	and	falling	pitch	when	stretching	stressed	
vowels.
Examples:
Stress:	 	 	 	 I’ve	got	a	big	dog.
Stretching:	 	 	 No,	I’ve	got	a	b-i-i-i-g	dog.
Pausing:	 	 	 No,	/	I’ve	got	a	/	B-I-I-I-I-G	dog!
Students	are	instructed	as	follows:	English	stress	always	comes	on	vowel	sounds.	A	single	underline	(					)	
indicates	medium	stress,	and	a	double	underline	(					)	indicates	strong	stress.	The	stronger	the	stress	the	
longer	the	vowel	is	pronounced	or	stretched.	For	practice,	try	saying	the	stressed	vowel	sounds	three	times	
(3Xs)	longer	than	normal.	Finally,	pauses	are	indicated	by	slash	marks.	A	single	slash	(	 /	 )	 indicates	a	
brief	pause,	and	a	double	slash	(//)	equals	a	longer	pause.
	 Next,	students	are	given	practice	in	reading	selected	sentences	from	the	textbook	with	good	voice	
inflection	and	exaggerated	(3Xs)	vowel	pronunciation.	Students	repeat	and/or	shadow	after	the	instructor,	
then	practice	in	pairs.	Individuals	are	asked	to	read	sentences	aloud	for	the	class	and	given	feedback.	
Then,	the	warm-up	practice	continues	with	tongue	twisters,	such	as	those	listed	below.
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Sentences:
1.	 I’m	a	 /	 student	 //	at	Osaka	University.	 //	 I’m	 in	 the	 /	middle	of	my	studies,	 /	and	my	major	 is	
journalism.
2.	 The	Green	Magic	/	Tree	House,	//	in	India,	//	is	the	perfect	hotel	/	for	anybody	/	who	likes	/	adventure.
3.	 People	 /	who	go	to	the	movies	in	the	U.K.	 /	can	now	enjoy	a	new	experience	/	while	watching	the	
movie	//	—	4-D.
Tongue Twisters:
1.	 The	peppy	/	puppy	/	ate	all	the	poppies.
2.	 Are	Dan	and	Don	/	done	/	in	the	den?
3.	 How	much	wood	/	could	a	woodchuck	chuck	/	if	a	woodchuck	could	chuck	wood?	//	Just	as	much	wood	
/	as	a	woodchuck	could	chuck	/	if	a	woodchuck	could	chuck	wood!
3. Read Aloud Recording Procedures
	 After	doing	warm-up	and	review	exercises	as	outlined	above	students	are	given	the	following	
5-step	instructions.	Today,	you	will	practice	reading	aloud	one	reading	text	from	your	Essential Reading 
textbook.	Each	group	will	be	assigned	a	different	reading.	After	practicing,	you	will	record	your	read	
aloud	on	one	members	iPhone	using	the	Voice	Memo	app	??????????.	At	the	end	of	class,	you	will	
send	your	sound	file	to	the	teacher	using	Airdrop.
Step	1:	We	will	make	four	groups.	Each	group	will	go	to	one	corner	of	the	room	to	ensure	the	best	sound	
quality	possible.	??????????????????????????????
Step	2:	Each	group	will	read	aloud	one	reading	from	the	textbook	together.	Each	student	should	read	
about	5	to	6	lines	of	text.	Decide	who	reads	first,	second,	third,	etc.,	and	in	what	order.	????????
???????????? 5?6??????????????????????????????????
??????????????????
Step	3:	Practice	reading	your	passage	at	least	three	times	until	you	can	read	it	smoothly	and	confidently.	
You	should	practice	 simultaneously!	When	you	do	not	know	how	to	pronounce	a	word,	 check	 the	
pronunciation	by	using	Weblio,	the	Oxford	English	Dictionary,	or	your	electronic	dictionary.	You	may	
ALSO	ask	the	teacher	for	help!	?????????????????????????????????
???????????????????????????????????Weblio,	Oxford	??????
?????????????????????????????
Step	4:	Choose	one	person	with	an	iPhone	to	record	your	reading	text	aloud.	Open	Voice Memo	and	record.	
At	the	beginning,	clearly	say	your	name	then	read	your	lines.	Example:	This	is	Tanaka.	Read!	You	may	
pause	the	Voice Memo	as	each	person	finishes.	Be	sure	to	speak	directly	into	the	iPhone	mic.	??????
iPhone?????????????????????????????????????????????
????????????????????????????????????????????????
Step	5:	When	you	finish	recording,	send	your	sound	file	to	the	teacher	using	Airdrop.
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4. Oral Reading Follow-up
	 After	the	first	attempt	at	recording	students’	oral	readings,	the	author	listened	to	the	recordings	
and	marked	 five	or	six	of	 the	most	problematic	sentences	 in	each	of	 the	read	aloud	texts.	 In	class,	
students	practiced	re-reading	these	sentences	with	better	voice	 inflection.	The	author	focused	on	just	
the	improvement	of	suprasegmental	pronunciation	since	it	was	difficult	to	 identify	any	common	set	of	
segmental	pronunciation	problems.
	 As	a	next	step,	 the	author	plans	 to	hold	small	group	play-back	sessions	with	students.	For	
efficiency,	the	teacher	will	conference	with	two	or	three	students	at	a	time.	Students	will	 listen	to	the	
recording	of	their	oral	reading	while	looking	at	a	copy	of	the	read-aloud	text.	The	teacher	will	then	note	
problematic	areas	and	model	better	pronunciation	for	the	students	to	imitate.	Specific	segmental	errors	
will	be	pointed	out	and	located	on	charts	that	summarize	and	classify	the	main	features	of	NAE	vowels	
and	consonants	(See	Appendixes	3	and	4).	After	some	pronunciation	coaching	the	students	will	practice	
reading	the	text	again	on	their	own	before	being	asked	to	record	themselves	again	after	which	a	second	
follow-up	conference	may	be	held.	Over	time,	 it	 is	hoped	that	this	will	help	both	the	teacher	and	the	
students	to	better	identify	problematic	areas	and	lead	to	better	more	targeted	pronunciation	training.
5. Conclusion
	 One	unanticipated	discovery	from	having	students	record	their	oral	reading	of	texts	which	they	
have	studied	in	class,	 is	that,	 in	general,	their	pronunciation	and	voice	inflection	is	much	better	than	
when	students	are	asked	to	read	stories	aloud	in	front	of	the	class	(c.f.,	Mosher,	2019).	Perhaps	the	act	
of	recording	oneself	injects	a	sense	of	seriousness	while	the	small	group	setting	provides	a	more	relaxed	
environment.
	 There	 is	need	to	develop	a	variety	of	pronunciation	exercises,	such	as	minimal	pairs	practice	
with	vowels	and	consonants	that	have	a	high	functional	 load	(Celce-Murcia	et	al.,	2010;	Ueno,	1998)	
and	that	are	known	to	be	problematic	for	Japanese	L1	speakers.	Such	practice	could	be	followed	with	
short	 listening	discrimination	exercises.	Then	some	of	 the	same	phonemes	could	be	reviewed	using	
contextualized	minimal	pairs;	that	is,	shifting	from	segmental	to	suprasegmental	training.	The	use	of	
tongue	twisters	 is	yet	another	way	to	provide	useful	and	enjoyable	pronunciation	and	voice	 inflection	
practice	in	short	sessions	in	English	classes	across	the	curriculum.	Such	practice	would	add	variety	and	
enable	students	to	review	previously	targeted	phonemes	while	working	on	improving	their	stress-time	
rhythm	at	the	sentence	level.
	 Having	students	record	their	oral	reading	highlighted	the	need	to	teach	English	pitch	patterns	
both	at	the	segmental	and	suprasegmental	 levels.	English	stress	generally	involves	(a)	a	louder	voice,	
(b)	longer	duration,	and	(c)	higher	pitch.	For	many	students,	it	seems	to	be	the	higher	pitch	that	is	the	
hardest	to	achieve.	In	addition	to	shadowing	and	repetition	practice,	students	should	be	taught	some	of	
the	major	intonation	patterns	in	English,	such	as	that	for	statements,	commands,	Wh-questions,	listing	
of	information,	high-lighting	new	information	and	expressing	emotions.	Providing	visual	support	for	such	
instruction	and	practice	would	also	seem	to	be	very	helpful	(See	Celce-Murcia	et	al.,	2010,	and	Appendix	5).
	 More	attention	needs	to	be	given	to	the	needs	of	non-Japanese	L1	speakers,	such	as	Vietnamese	
L1	speakers	who	seem	to	have	more	difficulty	with	the	pronunciation	of	consonants	and	may	even	drop	
vowel	sounds	(Dung,	2014;	Tan,	2005).	Learning	to	using	English	pitch	and	intonation	patterns	will	also	
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present	special	problems	for	such	students	(Nhung,	2010).	For	the	teacher,	it	is	important	to	be	aware	of	
some	the	major	linguistic	differences	between	English	and	other	non-Japanese	languages.1	It	is	hoped	the	
use	of	pronunciation	conferences	will	also	help	to	increase	mutual	awareness	of	the	most	important	areas	
to	work	on.
	 Finally,	 in	 the	 future,	 the	author	would	 like	 to	 collaborate	with	 other	English	 language	
teaching	 faculty	members	to	develop	of	a	small	pronunciation	manual	 (c.f.,	Padeo,	2017)	 that	could	
be	used	to	 integrate	the	teaching	of	English	pronunciation	and	prosody	patterns	 in	English	classes	
across	the	curriculum.	In	addition,	it	would	be	good	to	provide	students	with	a	menu	of	on-line	English	
language	learning	resources	(c.f.,	Shigesako,	Mosher	and	Chapman,	in	press)	that	include	resources	for	
pronunciation	practice.	One	example	is	the	British	Council’s	downloadable	interactive	phonemic	chart	
(Kumar,	2015;	British	Council,	2009).	Links	could	be	provided	to	free	online	videos	and	pronunciation	
lessons	that	could	be	similarly	used	inside	or	outside	of	the	classroom	(c.f.,	Speak	Method,	2010),	and	to	
recommended	internet	dictionaries	and	so	on.
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Appendix 1: V-shaped Vowel Chart
Adapted from Sell, D. & Cosgrave, D. P. (1975).
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Appendix 2: Vowel Quadrant and Lip Shape Visuals
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Appendix 5: Visual Support for Intonation Instruction
From Celce-Murcia, M., Brinton, D. M., Goodwin, J. M. (2010)
